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Abstract 
The basic skill of reading Arabic text ought to be possessed by each at the Faculty of Islamic Studies (FIS) at UKM student in 
order to master other academic subjects. This study is the result of observing students’ weakness in the basic skill of reading 
Arabic text. The study sample consists of 45 Maharat al-Qiraah (Reading Skill) students. This study identifies this skill through 
observation and analysis of marks in the assesment test on student knowledge level of al-jarr and al-zarf (prepositions and 
adverbs) functions and level of basic skill in reading Arabic text. Research findings show that basic skill in reading Arabic text 
for FPI students is at moderate level. The result also show that there is a relationship between knowledge and skills levels, and 
that basic skill in reading Arabic text can be improved through workshops and continuous training.  
© 2011 Published by Elsevier Ltd. Selection and/or peer reviewed under responsibility of the UKM Teaching and Learning 
Congress 2011. 
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1. Introduction 
Reading skill is one of the four basic language competencies essential in any language acquisition. It is an 
extension from the skills of writing, listening and speaking. Reading skill needs to be emphasised from an early 
stage in language learning due to it being a yardstick to measure the success of language mastery, addition to being 
the basis for achieving success in various fields, especially in education. A student who excels academically usually 
possesses a high level of reading skill. Weaknesses in learning have a close correlation with reading skill. Reading 
weaknesses will have a negative impact on student mastery of other subjects. There are several subjects taught in 
Arabic at the Faculty of Islamic Studies (FIS), specifically subjects in the Department of Arabic Studies and Islamic 
Civilization. 
The discussion in this article focuses on the skill of reading Arabic text, that is, the skill of suffixing a vowel on 
the end letter of every word. In Arabic grammar, a mistake in attaching the right vowel to the end letter of each 
word is a substantial mistake as it effect the meaning and sense of a word. To understand an Arabic text, it is 
necessary to read with the correct vowels. There is a minority of students who read noun after al-jarr and al-zarf 
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(prepositions and adverbs) with various vowels. Generally, they already know al-jarr and al-zarf (prepositions and 
adverbs) and the functions of both. However, in practice, they still make the same mistakes. The issue is why this 
persists, is it due to lack of knowledge of the al-jarr and al-zarf (prepositions and adverbs) and their functions or 
due to lack of practice and lack of sensitivity while reading the text. 
Various efforts have been made to overcome this problem. Among them is organizing workshops on basic skill 
in reading Arabic text, and drilling students in reading examples from Qur’anic verses which contain al-jarr and al-
zarf (prepositions and adverbs), and then train them to read Arabic text which are not vowel-marked. It is hoped that 
activities such as these can improve the skill in reading Arabic text among FIS students.   
2. Issues in Research 
Reading is one of the most important skills to be mastered in learning language. Learning certain language would 
be inadequate and improper without mastering the reading skill of the language learnt. In Malaysia, the context of 
learning Arabic as a foreign language or as a second language, reading skill is the main objective which needs to be 
mastered compare to other language skills; could not be widely practised (Nik Mohd Rahimi, 1998). This opinion is 
shared by Misnan (1999), who finds that the practising of reading the Arabic text by students are less than other 
language skills. Fail to master the reading skill is due to the exam-oriented learning manner or style among students. 
Two types of reading technics are emphasised in teaching and learning Maharat al-Qiraah: first is al-qiraah al-
jahriyah (mechanical or loud reading), and second is al-qiraah al-samitah (mental or silent reading). al-Qiraah al-
jahriyah is reading with a loud voice while stressing on the correct pronunciation of letters and sounds. al-Jahriyah 
reading is the best way to correct the letter pronunciation and enhance reading presentation. In addition, it 
emphasizes the aspect of voice inflection and intonation as well to improve courage and self-confidence among 
students. al-Samitah reading emphasizes on aspects of understanding, that is reading naturally as practised in human 
living to increase information and knowledge such as reading scholarly works; to enjoy and appreciate the beauty of 
language such as reading literary works, romantic tales, short stories, novels etc. (al-Rukabi, 1986). 
After some years of experience in teaching and observing the learning of Maharat al-Qiraah, the researcher 
finds that university students usually spend less time in al-jahriyah reading compared to al-samitah reading. As 
Arabic is a second language for FIS students, they should spend more time in al-jahriyah reading. This is probably 
due to the lack of skill in reading Arabic text with the correct vowels. There are a few other problems faced by 
teachers and students which could interfere the smooth teaching and learning. Students’ weakness in reading would 
give a negative effect on learning of other academic subjects. Usually, academically poor students are found to have 
a low level of reading skill, whereas, academically excellent students have a higher reading skill. 
3. The Objectives of teaching and learning Maharat al-Qiraah
In the Faculty of Islamic Studies, students are required to take four courses of Arabic language skills throughout 
the duration of their study. Two courses are offered for first year student; PY1112 Maharat al-Qiraah (Reading 
Skills) and PY1122 Maharat al-Muhadathah wa al-Khatabah (Speaking Skills).  Two other courses are offered for 
second year students, that is, PY1132 Maharat al-Kitabah (Writing Skills) and PY1142 Maharat al-Istima’ wa al-
Fahm (Listening Skills). 
Among the main objectives of teaching Maharat al-Qraah is to improve the reading skills of students from the 
aspect of fluency and correct pronunciation of Arabic letters, improve student reading comprehension skill, as well 
as improve their ability to differentiate between key and ancillary contents of a text. Indirectly, it also has improve 
the inclination of students to read Arabic text such as reference books, magazines, daily papers and so on. The 
inclination and interest to read Arabic text can increase information and knowledge of students through reading, in 
addition to enhancing the ability of students to come up with ideas and making critiques of what is read. Vocabulary 
may be enriched and correct sentence structure as well as eloquent styles may be introduced. Simultaneously, 
student skill in using Arabic dictionaries to look up meanings of words may be increased in addition to familiarizing 
students with classic Arabic works by renowned and respected literary figures. However, there are various problems 
which arise in the teaching and learning of Maharat al-Qiraah. 
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4. Techniques of teaching and learning Maharat al-Qiraah
Teaching is an art and each teacher is free to choose his own approach and technique appropriate for the topic, 
level of students, age and so on. However, there are some steps which need to be taken to ensure a more effective 
teaching and learning method. For example at the begining, students are asked to read Arabic text which is not 
vowel-marked, specifically checking for mistakes in reading noun objects after al-jarr and al-zarf (prepositions and 
adverbs). Such noun objects should be read with the vowel kasrah (marked below the letter). However there are 
students who do not read correctly, sometimes incorrectly suffixing a dammah (in front ) or fathah (above) the end 
letter of the noun objects after al-jarr and al-zarf word (prepositions and adverbs). When student were asked the 
reason for suffixing a fathah or dammah, some among them who sense their mistake are able to correct it. But there 
are some who do not know of their mistake even when informed and thus are unable to correct it. This is probably 
due to them forgetting the functions of al-jarr and al-zarf (prepositions and adverbs) or due to insufficient training. 
In such a situation, the teacher will inform the students of their mistake and the functions of al-jarr dan al-zarf 
(prepositions and adverbs). 
In addition, there are students who are unable to correctly pronounce Arabic letters such as  ˬ   ˬ˰ϫ  ˬί ˬΫ ˬΩ ˬΡ ˬΙ ˬΕ
ω ˬν ˬι and in such a case where the pronunciation does not fulfill the makhraj of Arabic letters, the meaning of a 
word will be effected. This is because each Arabic letter (huruf al-hijaiyah) has a specific makharij al-huruf (place 
where letters are articulated). For example, ΎΠϫ  bears the meaning satirize, if read as  ΎΠΣ, the meaning become to 
suppose or to presume. Another example is the word, ϯଉ˷΢˷ο   which bears the meaning to sacrifice, if pronounced 
as ϰΣ˷Ω it becomes meaningless. Likewise, a mistake of suffixing a wrong vowel to the end letter of a word can 
change the meaning of a sentence. For example, the sentence    ˴ΪϟϮϟ΍ Ώ˵Ϸ΍ Ώ˴ή˴ο˴  means: The father   beat the son. If the 
letter   ˯ΎΒϟ΍ in the word  ΏϷ΍ is read with the vowel fathah (above) and the letter ϝ΍Ϊϟ΍  in the word  ΪϟϮϟ΍, is suffixed 
with the vowel dammah ( in front) such as  "  ˵ΪϟϮϟ΍ Ώ˴Ϸ΍ Ώ˴ή˴ο˴ ", the meaning of the sentence become: The child beat 
the father. Therefore the vowel of the last letter of a word is very important in determining the intended meaning of 
a sentence. 
In addition, there are mistakes in terms of voice intonation and presentation. Even though such mistakes do not 
affect meaning, nevertheless intonation is important because it imparts the spirit and beauty of a language. Some 
students read Arabic with the intonation of their mother tongue. Sometimes a question is read like a statement, an 
exclamation is read with a normal tone, and places of emphasis are not read as they should be emphasized. 
Although these do not involve the meaning, it affects fluency and presentation. Therefore, students need to be 
informed about the origin or sources of Arabic language in order to learn, appreciate and imitate the style of 
delivery and presentation of the language. For example, students should be made to listen to dialogues in Arabic or 
to watch videos in order to improve their reading skills in Arabic text.  
Before starting a class, students are asked to silently or loudly read a text which will be studied outside the class. 
The aim is so that they will get a general picture of the said text. In addition, they also get to identify new words 
which they have not discovered before. They will be asked to look up the meaning of the said words in an Arabic-
Arabic dictionary, such as Mucjam al-wasit, Mucjam al-tullab and Mucjam al-asasi. In case the students cannot find 
the meaning of those words in the Arabic-Arabic dictionary, they may look up in an Arabic-Malay dictionary. The 
objective of using an Arabic-Arabic dictionary is to enrich Arabic vocabulary. After reading the text outside the 
class, they will already have some general information on the said text when they come to the class. These 
preparatory steps will help the students in the process of learning in the class.  
The process of teaching and learning in the class begins by introducing the topic of the text which will be read, 
probably starting it by asking questions on the topic of the text, with the purpose of attracting student attention. In 
addition, the teacher may also start with a brief introduction, the purpose of which is to stimulate the mental vigour 
of the students and increase their desire and inclination to read the text further. When the topic of the text is 
presented, one of the students is asked to loudly read a paragraph from the text while other students are asked to 
listen and silently read, that is, to follow their friend’s reading with their eyes. After the first student has finished 
reading one or two paragraphs, the second student is asked to continue reading the next paragraph. After the second 
student has finished reading, a third student, fourth, fifth and so on will continue reading until the text is wholly 
read. The teacher does not make any corrections for the first reading except for substantial mistakes which involve 
the meaning of words. The reason for this is so that the student may read with full confidence and other students can 
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hear and appreciate their friend’s reading as well as understand the text well without interference from the the 
teacher. 
The first round is followed by the the second round during which another student is selected to read the first 
paragraph, followed by a second student to read the second paragraph and so on. Each student will read different 
paragraphs, because according to Shahatah (1996) repeating the same paragraph may cause the students to be weary 
and bored. In the second round the teacher will emphasize aspects of vowels, pronunciation and high or low voice 
intonation. The teacher will begin to be concerned and correct wrong vowels for the end letter of words. To test the 
student’s knowledge of Arabic rules of grammar, the teacher will ask the students questions whenever there occurs 
mistakes in a student’s reading, why the end letter is read with vowel kasrah (below) or dammah (in front) and so 
on. Knowledge of Arabic grammar is closely linked to reading skill. If a student is strong in terms of Arabic 
grammar, mistakes in his reading will be less. The teacher should not make corrections immediately but should first 
discuss and if the students cannot solve the problem, only then will the teacher correct the mistake with an 
explanation so that students will realize their mistakes. 
When the reading is done, students will present the meaning of new words and the meaning of each paragraph. 
Only in the case where the meaning of new words cannot be understood can meanings be given in Malay. During 
the presentation, the teacher also plays an important role in explaining the use of the said word in various forms and 
situations. Sometimes a word can bear two or there meanings. The teacher will show the use of the word in different 
forms of sentences with differing meanings. Then the teacher will give examples of the word in different forms. 
After that, the students are asked to give the meaning of each paragraph in the text. Finally they will make a 
conclusion for the text studied. Sometimes, students are asked to make an oral summary in Arabic. It is here that 
differences between good and average students are perceived. Good and bold students are able to do well in 
activities even though they make mistakes in terms of sentence structure, grammar and so on, whereas students who 
are less bold will face problems in trying to do these activities and find it difficult to express even one sentence. 
After the whole text is understood, the teacher will start to throw simple questions to strengthen students’ 
understanding of the text and later ask students to answer questions prepared for the module. They are also asked to 
extract key ideas in the text read. Then they are asked to summarize the text outside the classroom. Later on, in the 
following class or session, the teacher will discuss the students’ incomplete answers as well as make corrections. 
Each group is given 2 or 3 topics from Maharat al-Qiraah module. And each group will discuss the text read in 
terms of meanings of words and comprehension of the text information. 
5. Workshop on basic skill of reading Arabic text 
The workshop was held in Student Seminar Room FIS on the 26th October 2011. It was a one-day program, 
from 8.30 a.m. and ended at 4.30 p.m. The workshop participants were first year students of PY1112 Maharat al-
Qiraah (Reading Skill) course. In this research, these students were supervised by lecturers from the Arabic 
Language Unit; Salamiah Ab. Ghani, Suhaila Zailani, Ummu Hani Hj Hashim, Zuraida Shaadon and Nur Syazwina 
Mustapa. The basic skill in reading the Arabic text is that students should be able to read correctly Arabic text with 
the correct vowels suffixed at the last letter of each word placed after al-jarr and al-zarf (prepositions and adverbs). 
In this workshop, we attempt to train students to read the Arabic text based on Qur’anic verses and indicators found 
in text such as al-jarr (prepositions), al-zarf (adverbs) and al-catf (conjunctions). The noun placed after huruf al-jarr 
and al-zarf are the main focus in this workshop, since such examples are abundant in the Qur’an and the Arabic 
text. The excersise of reading Arabic text starts with the forms of noun most frequently found in the Qur’an and 
Arabic text. In this way, mistakes in reading Arabic text could be avoided. 
6. The Objectives of the Workshop on Basic Skill in Reading Arabic Text 
The workshop was held based on the following objectives: 
 
1. To introduce basic skill in reading Arabic text to students of Maharat al-Qiraah. 
2. To instil interest in reading Arabic text materials among students.
3. To identify the reasons for student weakness in suffixing the vowel to the end letter of each word 
while reading. 
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4. To increase student concern towards the vowel of the word ending while reading Arabic text.
7. Workshop Activities  
a. Level of knowledge and skills test  
On registration, participants are given a test containing questions related to al-jarr and al-zarf (prepositions and 
adverbs), the functions of these two parts of speech as well as the skill of suffixing vowel on the noun placed after 
al-jarr and al-zarf. The purpose of this test is to determine the student‘s existing level of knowledge on huruf al-jarr 
and al-zarf and their skill level in applying this knowledge while reading Arabic text. The contents of the test 
questions can be seen in the following table: 
Table 1. Test Questions to determine levels of knowledge and skill 
TopicQuestion No.
Level of Knowledge: 
x Information related to huruf al-jarr and al-zarf. 
x Functions of huruf al-jarr and al-zarf objects: al-kasrah, al-ya' and al-fathah. 
x Category of al-majrurat noun: 
Mufrad (singular), muthanna (dual), jamcal-muzakkkaral-salim ( sound masculine plural), 
jamc al-muannath al-salim (sound feminine plural) and jamc al-takthir (broken plural), al-
asma' al-khamsah (the five nouns), or al-mamnuc min al-sarf (non-declinable) 
Part A 
Questions1-10 
Level of Skill: 
x Extracting al-majrurat noun in Qur’anic verses. 
x Extracting al-majrurat noun in sentence and paragraph. 
x Marking vowels on noun placed after huruf al-jarr and al-zarf in sentence and paragraph. 
Part B  
Questions 11-15 
 
In order to discuss and evaluate study findings, the researcher had to categorise evaluation of knowledge and 
skill levels into four categories based on the average of overall percentage for each part of the test questions. Table 
2 shows the evaluation of test marks for the levels of knowledge and skill: 
 
Table 2. Evaluation of test marks for levels of knowledge and skill 
 
EvaluationMarks
Very Good  81-100 
Good 61-80 
Average 41-60 
Weak 01-40 
 
b. Briefing on Basic Skill in Reading Arabic Text 
After the test, the lead researcher gave a briefing on al-jarr and al-zarf (prepositions and adverbs), the functions 
of both parts of speech and way of reading the noun after these two particles. In this briefing, examples were taken 
from Qur’anic verses to facilitate students in recognising the correct vowels. Students were also taught the vowel 
marks of al-jarr (prepositions) that is, al-kasrah, al-ya' and al-fathah. Then they were introduced to the categories 
of noun which are suffixed with al-kasrah, al-ya' and al-fathah. Next they were asked to read a surah from the 
Qur’an and to observe the noun placed after the al-jarr dan al-zarf in the surah. Then they were asked to extract the 
noun placed after huruf al-jarr and al-zarf, and identify the category of the noun whether they were mufrad 
(singular), muthanna (dual), jamc al-muzakkkar al-salim (sound masculine plural), jamc al-muannath al-salim 
(sound feminine plural), al-asma' al-khamsah (the five nouns), or al-mamnuc min al-sarf (non-declinable). The 
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result was an improvement in the skill of reading the noun placed after huruf al-jarr and al-zarf as well as an 
increase in information regarding al-jarr and al-zarf. 
c. Crossword puzzle competition  
To further improve students’ information, a crossword puzzle competition was held at the end of the workshop. 
Students were divided into eleven groups with each given a question paper and information to fill the crossword 
puzzle spaces on paper provided. Six groups obtained full marks that is, 22/22, one group got 21/22, two groups got 
18/22, one group got 16/22 and one group got 7/22 marks. In this game, the groups which scored high marks were 
more than the groups which scored low. 
8. Research Findings and Discussion 
The relationship between student level of knowledge on al-jarr and al-zarf and the basic skill level related to 
reading the noun placed after al-jarr and al-zarf can be observed in the table below: 
 
Table 3. Relation between Knowledge level and Reading Skill level 
 
Marks Level of Knowledge Level of Reading 
Skill 
Evaluation 
 Frequency Frequency  
81-100 2 (4%) 6 (13%) Very Good 
61-80 18 (40%) 15 (33%) Good 
41-60 18(40%) 17 (38%) Average 
1-40 7(16%) 7 (16%) Weak 
Total 45(100%) 45 (100%)  
 
The findings show that each student with a low or weak level of knowledge will be as well weak in terms of 
practicing. Table 3 above shows that there is a relationship between knowledge level and skill level. There are 
correlations between the number and the percentage, and between students who obtained low marks in the 
knowledge level test and students who obtained low marks in the skills level test. The number and percentage of 
students who obtained good and average marks in the knowledge levels test commensurate with the number and 
percentage of students who scored the same marks in the skills level test. Only 2 persons out of 45 students 
succeeded in obtaining marks in the range of 81-100. However, in terms of skill, the number and the percentage 
shows an increasing result; 4 persons or 9% achieved marks range of 81-100. This shows that students who did very 
well in reading skills are not necessarily from the students who scored more than 80 marks in the knowledge level 
test. Overall, finding show more than 70% out of 45 students of Maharat al-qiraah are at good and average levels 
while, 13% of them are at very good level in term of basic skill in reading the Arabic text. 
9. Conclusion 
After the workshop, monitoring is still ongoing. While in class, students were given Arabic text without vowel-
marked and were asked to read silently while suffixing vowels on the last letter for each word after al-jarr and al-
zarf (prepositions and adverbs). It was found that most of the students could correctly read the noun placed after al-
jarr and al-zarf (prepositions and adverbs). This shows that continuous drills are effective in improving reading skill 
among students. In addition, other activities such as the workshop activities are very beneficial to teaching and 
learning of Maharat al-qiraah. 
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